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Abstract 
This paper reports the findings of a larger study which explores the practice of EAP (English for Academic Purposes) courses 
within the context of higher education in Sri Lanka. The main objective of this paper is to examine the EAP needs of the 
students in terms of study skills. A sample of thirty undergraduates from the Faculty of Management, Wayamba University of 
Sri Lanka was selected as respondents. The findings indicate that existing EAP syllabus did not meet the actual needs of the 
EAP learners. The findings suggest some changes for the successful implication of the EAP courses. In particular, the EAP 
courses are to be revised and diversified in terms of specific study skills to meet multiple academic needs of the learners. 
Recommendations have been made to uplift the quality, relevance and validity of EAP courses. 
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Teaching and learning English for higher education has become a popular topic circulated in scholarly 
e graduates who can see beyond the horizon has become the motto of the higher 
education today. Numerous attempts are being made to equip them with required competency in English 
language in order to convert them to an employable workforce in the knowledge based market economy.  
Learning and teaching English for higher education has been given the main focus under the government policy 
named as HETC (Higher Education for Twenty First Century). Accordingly, IRQUE (Improving Relevance and 
Quality of University Education) is a project implemented by the Ministry of Higher Education, Sri Lanka to 
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develop quality and relevance of higher education. The dearth of subject professionalism in the country to fulfill 
this long felt English language need has deserved the due attention of the government and parties concerned. 
In response to the demand for English medium education in the global market, the Ministry of Higher 
Education in Sri Lanka encourages national universities to conduct degree and postgraduate degree courses using 
English as the medium. At present, all degree courses in Sri Lankan universities are offered in English except for 
some art based courses. From science and technological degree courses the trend of using English as the medium 
is being extended towards the social science and fine arts subjects as well. Since the Sri Lankan government has 
already taken the initiative to admit foreign students to national universities, the degree courses are essentially 
conducted in English for the benefit of both local and foreign students. Hence, new government policies strive to 
reap mutual benefits in the regional education market through higher education using English as the medium. By 
now, diverse projects have been launched to promote the higher education through English.  This research paper 
is aimed at promoting English medium education at tertiary level as well as promoting practical application at 
national and university levels.  
It is obvious that, by today, teaching of English in university has gone beyond the boundary of general 
purpose. An ever escalating demand for ESP (English for Specific Purposes) for higher education is found in Sri 
Lanka. The higher educational institutes are striving to prepare their English courses to meet this new challenge. 
Industry, higher education, vocational training, and commercial sector demand for a variety of professional 
English for specific purposes. Requirement of sound competency in EAP has become an essential tool for 
undergraduates to proceed along the path of higher education. Many Sri Lankan universities have made it 
compulsory to learn and pass ESL (English as a Second Language), ESP and EAP courses as partial requirement 
of the degree courses irrespective of the medium of instruction at primary and secondary level education. Passing 
ESL and EAP university English examinations is an essential requirement to complete the degree.  
EAP in Sri Lanka lies at a premature infant stage and it is being developed step by step at a slow pace as a 
distinctive discipline. Meanwhile, university ELTUs (English Language Teaching Unit) strive to render required 
English language service for the benefit of English medium undergraduates. Sri Lankan EAP classrooms are 
heterogeneous by nature. Many students follow EAP courses with a view to maximize the academic performance 
and achievements. It has been found that good communicators of English are the best achievers in the academic 
sphere since academic achievements depend on EAP skill to a greater extent. Students expect different types of 
language teaching treatments in order to improve their English language competency. Their levels of competency 
are also at different stages.  Furthermore, the EAP class is not a unified group of students. Multiple learner 
identities are also found in an EAP class. Learners hail from different social backgrounds and strata. Some of 
them are from the far away corners of the island where the access to English is quite limited. It has been found 
that there is a closer relationship between the academic achievement and the EAP competency.   
Practice of EAP in Sri Lanka has some distinctive features unique to it. Lack of resources such as reference 
materials, text books, teaching and reading materials, sources of information and subject professionalism are the 
factors that limit the professional advancement of EAP as a distinctive field of study in Sri Lankan universities. 
Most EAP classes are handled by teachers of general English due to lack of EAP practitioners. Many of these 
teachers have a limited knowledge of ESP or EAP methodologies. In addition, low esteem and recognition for 
English teachers in universities discourage them from moving towards better approaches. Application of EAP 
theories and concepts are foreign to many English teachers and hence they tend to teach EGP (English for 
General Purposes) in ESP /EAP classes. Use of effective relevant pedagogical approaches is a rare practice 
among the teachers. Teachers are always under pressure since many of them deal with whole class teaching. 
However, questions are raised frequently regarding the type of English they should teach. EGP teachers are 
facing this new challenge to convert ESL learners to ESP and EAP users. 
Asian EAP class room is different from that of Western experience. Inadequacy of EAP research on Sri 
Lankan context may hamper the progress of the EAP as separate field of study. Perhaps, First World experience 
may not identify requirements of Asian context. The hiatus in the knowledge to be filled with more research with 
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a view to construct a new body of knowledge unique to the country. Viability of cross curriculum collaboration 
and linked courses should be further explored to identify more practical EAP courses of study. Students to be 
exposed more guidance geared towards a clear destination to learn EAP without tears and fears.  Going beyond 
traditional boundary of teaching grammar and literature in EAP class, more focus should be laid on EAP learner. 
New dimensions such as anxiety, study skill, motivation, and social application to explored in terms of EAP. 
New horizons of researches should be investigated in order to handle the increasing demand and challenges 
in the face of globalization of higher education through English medium. However, systematic researches studies 
are needed for any formation of curriculum to suit the context of Sri Lanka. A need analysis could be effectively 
-language needs 
prior to the start of an EAP course. A survey by means of a questionnaire can also serve as a guide to fit the 
teaching materials to the actual needs of the learners for specific-purpose language teaching in their areas of 
specialization [1]. This study focus on need analysis on EAP requirements of the students of Faculty of Business 
Studies and Finance. 
2. Literature review 
ESP has been in the vanguard of the developments in ELT, moving from grammatical, functional and 
national syllabuses to a more eclectic and task based approach [2]. It is a subject growing with diversity in 
teaching with interesting variation. ESP has its own characteristics and remains within the ELT [2]. ESP and EAP 
are interrelated, interdependent mutually exclusive disciplines. They are maintaining reciprocal inseparable 
relationship. While sharing some common characteristics these disciplines have their subject identities. 
Sociolinguistics, Applied Linguistics, Psychology and Education psychology are some of the subjects that have 
been influenced on the development of these two disciplines.  However, EAP is a movement within ESP which 
falls within the purview of ESP. It is a further expansion of ESP and hence is considered to be a branch of ESP. 
EAP emerged within ESP as an expansion of ESP at the latter part of the chronological sequence. It is difficult to 
discuss about EAP without concerning the developmental phases of ESP. This relationship is best understood in 
the light of the historical development of ESP as distinctive discipline. 
Understanding the scope of ESP is useful to perceive the development EAP within it. ESP has deserved a 
much sought after topic that circulated in scholarly forums of teaching English as a Second Language. It has 
relatively a short history and emergence of ESP as a distinctive discipline can be observed during the decade 
1960s. It is a sub field that fall within the purview of the subject ESL. Ideas and definitions of the proponents of 
the field can be highlighted to understand scope of either discipline.  
Hutchinson and Waters, the pioneers of the field have tried to identify ESP as an approach than a product. 
foreign language . They emphasis on the reasons and motivation for the learner to learn a foreign language 
use knowledge they already know in communication [3]. 
Streven [4] strives to distinguish between four absolute characteristics and two variable characteristics of 
ESP. The four absolute characteristics are the design to meet specific needs of the learner; content to particular 
disciplines, occupations, and activities; language appropriate to those activities in syntax, lexis, discourse, 
semantics and analysis of the discourse; and in contrast with general English. In contrast, two variable 
characteristics of ESP are that they should be restricted as to the learning skills to be learnt and should not be 
taught according to any pre-ordained methodology. 
As per definition of Munby [5] 
represented as 
whole range of language resources (Robinson, 1980). Accordingly, English for Specific Purposes (ESP) is 
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generally used in circumstances in which the command of English being imparted relates to a specific job, 
subject, or purpose [6]. Designing an EAP syllabus and materials involve some important steps such as collection 
of initial information, an analysis of student needs and identifying an appropriate approach for the course  
EAP may be understood by concerning practical application of the subject. EAP attends to social 
construction of knowledge [7]. Study skills are the main components of an EAP course. It is the language 
requirements for processing information problems. It explores practical aspect of language which investigates 
needs, teaching materials and teaching methods related to tertiary education. EAP varies in educational aims and 
levels. In higher education, EAP relates to the study of a discipline such as English for Psychology and English 
for Chemical Engineering. EOP deals with a job, occupation or profession, such as English for Secretary and 
English for Hotel Staffs [1]. 
The genre and register analysis were dominant approaches during the early phase of EAP theoretical 
approaches. The study of some form of need is a common feature all these theories.   Need analysis has been a 
central issue in the development of EAP approaches. Some form of matching between learner desires and 
curriculum to be done in order to launch rather successful EAP study [8]. The following three concepts were 
applied as theoretical approaches in carrying out the research. This research paper is a result of an attempt to 
explore the learner needs and study skills. It attempts to examine how study skills and needs of learners affect 
pursuit of EAP courses. Firstly, linked course EAP is often the EAP courses that are linked to team taught courses 
matching language instructions to the assignments activities and discourse of the content courses. The subject 
teacher is expected to work in collaboration of language teacher for better results. Secondly, the target situation 
analysis is an attempt to discover the skills and assignment ESL students likely to encounter in future academic 
classes across the curriculum. This is an attempt to prepare students for courses across the curriculum. Finally, 
the present situation analysis aims at recognizing social activity of a community which is realized in a language.  
Ongoing revision of EAP instructions are based on feedback and evaluations. Reaction of students to assignments 
participation and activity.  
 
3. Methodology  
 
Judgment sampling method has been used to select the correct sample. Number of thirty (30) participants 
including 10 males 20 females willingly took part in filling the questionnaire. All the informants were first year 
male and female undergraduates attached to the Faculty of Business Studies and Finance, Wayamba University 
of Sri Lanka.  Respondents provided data regarding their EAP needs in relation to major courses of study. 
Students whose mother tongue is either Sinhala or Tamil represented three ethnic communities Sinhala, Tamil 
and Muslim. They had spent minimum of 2 years to maximum of 20 years to study English. According to 
reported language competency level four language skills of the respondents were at moderate level.  
The need analysis questionnaire which was used to collect data from the engineering students of Thai Public 
University has been adopted for this research [1].The study skills questionnaire has been adopted from the paper 
presented at the annual meeting of the American Educational Research Association [9]. The adopted 
questionnaire is composed of three components as ABC. Part A is composed of six questions designed to gather 
demographic information of the participants. Part B has 50 questions meant to identify EAP needs of participants. 
Part C consists of 30 items which tests the study skills. Whole questionnaire contains 86 items altogether. Coded 
responses were statistically calculated and analyzed. The basic statistical tool Mean Score has been applied in 
analyzing the gathered data. 
Part B consists of fifty questions and is aimed at collecting information about basic language needs of the 
students. It is divided into four sub skills such as language structures, rhetorical categories, language functions 
and language skills. Four basic language needs listening, speaking, reading and writing were tested under the sub 
skill language skill. Responses were recorded in a Likert Scale under four levels of importance. Mean values 
110   Konara M Dissanayake and Raja Nor Safi nas Raja Harun /  Procedia - Social and Behavioral Sciences  66 ( 2012 )  106 – 116 
stand for following responses for the questions in the questionnaire Very important, Moderately important, 
Slightly important, and Not important.  
Part C carries thirty questions which explores study skills of participants. Study skills were tested using 
multiple question items. Respondents were asked to identify importance of each the item. It includes four 
subdivisions as reading comprehension (READCM), power of memorization (MEMORY), test taking 
(TSTTAK) and concentration management (CONMGT). Questions 1-8 stand for READCM, 9-15 Memory, 16-
21 TSTTAK, 22-30 CONMGT. Responses were gathered for coded questions in a Likert Scale. Mean values 
represent following responses for the questions in the questionnaire Almost always, Most of the time, Some of 
the time, Almost never, Frequently, Very frequently, Well above average, Above average, Below average, Well 
below average, Very relaxed, Relatively relaxed, Somewhat nervous and uptight, Very nervous and uptight, More 
 
The relevant questionnaire was developed using previous questionnaires applied in similar studies. Construct 
validity and reliability of the questionnaire has been assured by obtaining consent and comments from subject 
experts from two disciplines. Content subject lecturers from the faculty of BSF (Business Studies and Finance) 
provided their comments to reiterate the construct validity and reliability of the questionnaire. Also the comments 
and consent of ESL experts were obtained in developing the given questionnaire given to respondents. These 
subject experts have necessary qualifications and long experience in their disciplines.  
 
4. Findings  
 





1 Technical terms used in scientific/management texts  3.2 
2 General terms used in scientific/ management texts 3.4 
3 Technical terms in your area of specialization 3.0 
4 Word structures (For example: compounding, affixation, nominalization, etc.) 3.3 
5 Grammatical structures frequently used in scientific discourse (For example: present participles, passives, conditionals etc.) 3.6 
6 Grammatical structures for general communication (For example: tenses, aspects modality etc.) 3.5 
7 
Signaling syntactic boundaries using punctuation marks 




General view of the learners is that learning grammatical language structures is very important or important.  
They preferred to learn grammatical structures used in scientific discourse (question 5, Mean Value 3.6) Less 
emphasis has been given to (question 3, Mean Value 3.0)) learning technical terms used in their areas of 
specialization. 
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8 Logical connectors used to link clauses and sentences (For example: therefore, hence, consequently, as a result, etc.) 3.4 
9 Classification (For example: consist of, is divided into, is composed of, etc.) 3.0 
10 Exemplifications (For example: such as, like, e.g., for instance, etc.) 3.3 
11 Generalizations (For example: in other words, in short, in conclusion, etc.) 3.4 
12 Chronological sequences (For example: at first, then, next, afterwards, ultimately, etc.) 3.2 
13 Definitions ( For example: is known as ,is called, mean , etc.) 3.3 
 
that many of them prefer to learn logical connectors 
used to link clauses and sentences including generalizations (question 8-, 11,   Mean Value 3.4)).  than other 
items. Least emphasis was given to learning classification (question 9) 
 





 14  Describing processes and procedures  3.6 
 15  Giving instructions or directions  3.6 
 16 
 Reporting information from other sources, a technical report  or a 
scientific text.  Comparison in dimensions (For example: volume, 
thickness, height, speed, rate,  
 temperature, shape, length, etc.) 
 3.4 
 17  Summarizing the results of a group project,  a technical report, or a scientific text  3.3 
 18  Using tables, diagrams and graphs to summarize data  3.0 
 19 Understanding and verbalizing numbers (For example: fractions, decimals, time, equations, etc.)  3.2 
 20  Understanding and verbalizing common symbols (For example: addition, division, square root, x squared, etc.)  3.0 
 21 
 Making an outline for a presentation, report or project 
 Planning exam answer (For example: analyzing questions and 
organizing answers ) 
 3.5 
 22  Using language laboratory  3.4 
 23  Doing project work in English    3.5 
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Learners view on language of function depicts from questions 14 to 23.It was found that this is very 
important and the general view is that they opt   to learn describing process and procedures (question 14) together 
with giving instructions or directions (question 15).Least value was recorded for learning how to use tables, 
diagrams, and graphs to summarize data (question 18) including understanding and verbalizing common symbols 
(question 20). 
 





   Listening  
24  Listening to classroom lecturers by subject teachers/lecturers  3.7 
 25  Listening to the language teacher giving explanation  about language  3.7 
 26  Listening to group discussions  3.5 
 27 Listening to class room oral presentation by students   3.3 
 28  Listening to presentations and discussions in a meeting,  seminar or conference  3.6 
   Speaking   
 29  Asking and answering questions during the group  or class discussions  3.8 
 30  Introducing yourself and others in variety of situations  3.6 
 31  Presenting a group project or a technical report  3.4 
 32 
Stating opinions/ ideas about different topics during class room 
activities (For example: agreeing or disagreeing, persuading, 
suggesting, etc.) 
 3.4 
 33  Making   requests (For example: i.e. for further information or confirmation)  3.4 
 34  Giving   individual oral presentations  3.7 
 35  Giving   group oral presentations  3.5 
   Reading   
 36  Reading scientific/ management texts in various fields for comprehension  3.3 
 37  Reading safety rules, notices, and warning signs  3.4 
 38 Reading public instructions in the areas of science /management   3.3 
 39 





 Reading for particular purposes, etc. 
(For example :reading for main ideas, reading for 




 Reading for language analysis, 
     (For example; tenses, connectives, etc.) 
 
 3.7 
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   Writing   
 42 Writing a technical report, an assignment or a project   3.4 
 43 Writing business letters   3.7 
 44  writing a resume  3.4 
 45  Filling in application forms  3.7 
 46  Filling in application forms  3.5 
 47  Taking notes on lecturers, seminars etc.  3.6 
 48  Writing captions to describe diagrams, tables and graphs  3.2 
 49  Practicing writing examination answers within a time limit  3.7 
 50  Writing publishable articles  3.5 
 
Listening that comes under language skills were perceived as a curtail learning item. Generally, learners like 
to learn the listening skill in class room lectures by subject lecturers (question 24, Mean value 3.7). Also they 
prefer to listen language teachers giving explanation about language (question 25, Mean Value 3.7) Least 
attention was paid to class room oral presentation by students (Mean value 3.3, question 27). 
According to results of learning speaking practice  asking and answering questions during group or class 
discussions was prominent among responses (Mean score 3.8, question 29).Moreover, learners preferred to study 
introducing themselves in variety of situations (question30 mean value 3.6) including giving individual oral 
presentations(question 34, Mean Value 3.7). Minimum mean score suggests less emphasis to be given to (Mean 
Value 3.4, questions 31, 32, 33) presenting group projects, stating opinions, making requests were among them.  
Among the responses for reading highest mean value (Mean Value 3.7) was given to (question 41) reading 
for language analyze. Minimum mean score (mean values 3.3, and 3.2) was given to (question 36, and 39) 
reading for scientific or management and reading commercial advertisement was given least preference. 
Practice of writing examination, writing business letters, filling in application forms   scored highest value ( 
Mean Value 3.7,question 43, 45, 49)  Minimum value was given to (mean 3.2, question 48) for describing 
diagrams, graphs and tables.   
 





   Reading Comprehension   
 1  I get deeply involved with material I am studying (i.e., I really think about it rather than just trying to memorize it)  2.8 
 2  If I am reading some course, understand it, I keep going finish the assignment.  2.3 
 3 If I am reading some course, understand it, I keep going finish the assignment.   2.8 
 4  If I am reading some course, understand it, I keep going taking text notes.  2.4 
 5 
 In comparison to the amount of time spent reading your notes and 
the textbooks, how much time do you spend testing yourself on the 
material when studying for an exam? 
 3.0 
 6  When you can't understand what you're reading, do you try to figure it out?  2.7 
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 7  When you can't understand what you're reading, do you try to figure it out?  2.6 
 8  I think it is easy to find the main idea of a paragraph or passage.  2.8 
   Memory   
 9  Do you try to find personnel meaning in the technical material to help you remember it?  2.4 
 10  Do you try to find personnel meaning in the technical material to help you remember it?  3.0 
 11 
 You have read some material for a lesson and you feel that you 
understood pretty much what was being said. A classmate then asks 
you a question on the material or you try to recall some of the 
material yourself and find you can't remember much of what you 
have read. How often does this happen to you? 
 3.0 
 12  When it's necessary for you to memorize material, how much time do you spend memorizing it?  2.4 
 13  To memorize something, I repeat it to myself many  times  2.5 
 14  To memorize something, I write it down several times  2.4 
 15  How would you rate your ability to memorize and remember information?  2.9 
   Test Taking   
 16  I would rate my ability to do well on multiple choice tests  2.7 
 17  I usually read the test  2.6 
 18 I would rate my ability to finish tests on time 2.2 
 19 
 You are taking a test and you come to a question for which you are 
sure you know the answer, but you just can't quite remember it. 
How often does this happen? 
 2.7 
20  When taking an exam, I am  3.0 
21 
 You study very hard and you know that you understand the material 
but when, you set down to take the test, you forget everything you 
knew. How often does this happen to you? 
 2.8 
 Concentration management  
22 I would rate my ability to concentrate compared to  the other  students  2.8 
23  I would rate my ability to deal with distractions that occur while I'm studying  2.3 
24 
 I would rate my ability to keep my feelings and emotions from 
interfering with my school work 
 
 2.9 
25  I would rate my ability to deal with distractions that occur while I'm taking a test  2.0 
26 Once get started, I find it easy to continue studying for a relatively long time.   2.3 
27  I enjoy studying. I am usually in a good mood when I am studying.  2.6 
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28 
 You are studying a lesson. After reading a number of paragraphs, 
you suddenly realize you have no idea what you just read because 
you have been thinking of other things. How often does that happen 
to you? 
 2.7 
29  I get sleepy when I start to study.  2.7 
30  If other students are studying near me, I have trouble blocking out noise in the room.  2.9 
30  If other students are studying near me, I have trouble blocking out noise in the room.  2.9 
 
Questions 1-8 stand for reading comprehension ability. Highest mean values (question 5, Mean value 3.0) 
suggest that they spend ample time for learning text for examinations. Moreover highest mean values show that 
they sufficiently involve in studying materials while absorbing technical information.  Ability to figure out while 
reading is also higher.  But a minimum mean value suggests that they are weak in finishing assignment and 
taking text notes. Least mean score (Mean value 2.3) reports either they do assignments sometime or never. 
Question ranging from 9-15 represent power of memorization of learners. It was found that they all posses a good 
memory power.  But they are poor in attributing personal meaning in technical materials to help remember. Also 
a minimum mean value suggests that learners do not use techniques to improve their power of memory. 
Questions from 16 to 21 shows test taking ability of learners. Minimum mean value (Mean value 2.2) was given 
below average. On the contrary highest mean values indicate their commendable ability of taking multiple choice 
tests, mental relaxation at examinations, long term memory power. 
Question from 22- 30 stand for concentration management. Concentration management scored   minimum 
mean value for (Mean Value 2.0 Question 25) distraction while taking a test. Maximum mean value (question 
22,24,30




Prominent perceptional trends of EAP needs and study skills were reported after analyzing the gathered data. 
An obvious distance between findings and actual practice of EAP practice can be identified. Main objective was 
achieved as the real EAP needs were identified in terms study skills. Findings suggest that some changes are 
needed in the existing syllabus. Hence, the following suggestion and recommendation can be made based on the 
findings. 
The existing syllabus could be revised to meet the real language needs of the EAP learners and bring more 
effective results. According to the results of the need analysis additional lessons are to be developed on 
grammatical structures used in scientific discourse under the language structure items of the syllabus. The present 
syllabus does not contain special lessons to teach the said items. Further, it suggests that rhetorical category 
lessons like logical connectors and generalization lessons to be added to improve rhetorical skills of the EAP 
learners since the existing syllabus does not contain the said lessons. Moreover, learners like specific lessons to 
improve their ability of describing process and procedures including giving instructions and directions. Available 
lessons of the syllabus are not adequate to meet the said learner needs. 
The present syllabus does not have any single listening lesson in order to improve the listening skills of the 
EAP learners. Hence, more lessons to be developed for improving EAP listening skills of learners. Special 
listening activities to be planned through class room lectures by subject lecturers. Language teachers should 
prepare listening lessons to explain about the language. Students like to learn skill of speaking by asking and 
answering questions during discussions. Also they prefer to learn speaking while introducing themselves in 
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various situations. More items to be included in the syllabus to motivate students to do individual oral 
presentations. Hence, more such sessions to be opened for the learners to expose themselves to real EAP 
language practice. Reading comprehension lessons which facilitate language analyze to be introduced as new 
items to the existing syllabus. It was found that available reading lessons do not pay any attention to this aspect. 
Further new syllabus items to be included in the existing syllabus to depart the skill of prior practice of 
examinations and tests. So far no attention was paid to this aspect.  
Some identified study skills items need to be incorporated the existing syllabus designing an effective 
syllabus. The learners should be motivated and encouraged to finish assignments on time. More practical hands 
to be given to attribute personal meaning to technical materials to help remember. They must be given more test 
taking abilities through practical hands as many of them are below the average. A special lesson to be developed 
to improve the skill of using memory techniques. They should be exposed to more opportunities to learn how to 
take notes from texts. It is expected to improve relevance, quality and validity of EAP courses through the 
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